"For two years, schools have been grappling with real uncertainty. Questions from
whether they would be open one day to the next, to how best to support learning, both
remotely and in-class, have loomed large over daily life in schools. Amidst these
challenges, teachers and school leaders have worked tirelessly to mitigate the negative
impacts of the pandemic on the children and young people in their care. Initially, they did
so whilst working without a map, lacking evidence of how their pupils’ learning had been
affected. However, over time, studies have been conducted and research evidence
published. This has enabled us to begin to piece together a more robust understanding of
how partial school closures have affected children, and the measures that will need to be
taken to facilitate their recovery and move learning forwards.”

The lmpact of
COWVID-19 on Learning:
A review of the evidence

These were the words last week of Professor Becky Francis, CEO of the Education
Endowment Foundation, in her post to launch the latest EEF Evidence review The Impact
of COVID-19 on Learning: A review of the evidence.

The key findings are sobering, but perhaps not surprising to those of us who work in
schools.

o COVID-19-related disruption has negatively impacted the attainment of all pupils,
particularly those from disadvantaged backgrounds.

e There is evidence that the attainment gap between disadvantaged students and
their classmates has grown.

e There is some evidence that in primary schools, younger year groups (Key Stage 1
pupils) have been the most significantly affected, with lower attainment than previous
cohorts across all subjects. Other recent research shows particularly negative impacts
for pupils in KS3 (DfE, 2021, 2022).

¢ Most evidence shows that despite some recovery by summer 2021, on average pupils
were not performing as well in both maths and reading as pre-pandemic cohorts.

e Aside from the impact on attainment, which this report focuses on, teachers have
frequently reported concerns around the effect on pupil wellbeing. There is also
emerging evidence that suggests the pandemic has negatively impacted children’s
mental health.


https://educationendowmentfoundation.org.uk/guidance-for-teachers/covid-19-resources/best-evidence-on-impact-of-covid-19-on-pupil-attainment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/covid-19-resources/best-evidence-on-impact-of-covid-19-on-pupil-attainment

The report goes on to explore these findings in more detail, and the text is interspersed
with vignettes from schools, outlining the issues they have identified, and the curriculum
adaptations they are making to address these.

“The impact on Covid presented itself in a variety of ways in our classrooms, from
challenges around resolving conflict between peers, to lack of fluency in reading and
number work. This is particularly apparent for our lower Key Stage 2 children, whose
entire experience of Key Stage 1 was disrupted.

One of the most significant challenges we have identified has been with children’s
writing, in particular, their handwriting. In pre-pandemic times, our children would
enter lower Key Stage 2 having received regular explicit teaching with careful feedback
throughout Reception and Key Stage 1, ensuring their readiness to build and grow a
focus on composition. However, this current cohort of children has developed a range
of handwriting styles in lockdown, due to long periods away from the careful monitoring
and guidance of teachers. To remedy this, we have focused on letter formation across
the school, with teachers monitoring and providing feedback on children’s handwriting
process, rather than the product.”

Cragside C of E Primary School, Cramlington

“Due to partial school closures, pupils in Years 7 and 8 missed important opportunities
in Key Stage 2 to become ‘secondary ready’. The proportion of pupils who require
support with decoding and reading fluency is rapidly increasing, creating a sense of
urgency to prioritise high quality literacy teaching across subjects.

To address the issue, we are equipping all teachers with the necessary knowledge and
skills to meet the growing literacy needs within the classroom. We truly believe that
every teacher is a teacher of literacy and have therefore prioritised the development of
explicit literacy instruction across the curriculum to support pupils to become strategic
readers, resilient writers and confident speakers.”

Manchester Enterprise Academy, Wythenshawe

“In the wake of the pandemic, we have noticed pupils struggling with vital social
aspects of nursery, with some disliking personal touch, or interacting in large groups of
children. There have also been many who have struggled with separation anxiety from
their parents. There also appears to have been a negative impact on our pupils’ speech
and language development after many months of limited exposure to language. Their
expressive language, which they use to communicate during role play activities or in
small world play seems to have been particularly affected.”

Highfield Nursery School, Suffolk

Towards the end of the report is a summary of guidance and resources that are available
from The EEF to support ‘education recovery’ planning.

These include Moving Forwards, Making a Difference: A Planning Guide for Schools,
2022-23.



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support

Moving forwards, making a difference

A planning guide for schools 2022-23
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This new guide is designed to support teachers and school leaders in identifying and
addressing the key areas for development in their setting for the coming academic year. It
offers practical advice and signposts evidence-informed resources on a variety of areas
of teaching practice, from ensuring high quality teaching to removing non-academic
barriers to attainment.

You may find these particularly useful, among others:
Page 7 of the document - High quality daily teaching: the 'five-a-day' approach:

High guality daily teaching: the ‘five-a-day’ approach
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Page 11 of the document - Using diagnostic assessment to identify learning gaps



Diagnostic
assessment

quesuom

Quizzing

These targeted questions, at a
pivotal point, offer immediate
indicators of learning and can
identity misconcaptions

Low stakes quizzing can offer
curriculum-sensitive Insights into
pupis’ learning.

Mind-maps for concept maps}
betore & naw 10pic can both
establsh crucial price knowledge
but also generate curlosity for the
learming ahead.

Muitiple choice questions work well
with plausible ‘Gstractors” for wrong
answers. They can kead to valuable
class discussion.

Short answer quizzes do not assess
complex understancing, but they
can offer a quick identification of
knowledge gaps or related issues.

Pupils can benefit from pre-
spedfed graphic organisers, such
as mind-maps, 1o rigger prioe
knowiedge and alows for adaptive
teaching.

For more detals you can find the tul EEF resouwrce on Diagnostic Assessment here:

Ditps Veducationsndowmentiounds

lign orguk/publicTiec Digonostic Assegsement Tool pdl

Page 18 of the document - Successful academic intervention: the TARGET model
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The report also points us back towards the updated Teaching and Learning Toolkit, which
may lead us to reflect on when we last revisited the Toolkit and really explored it in depth.
After all, now more than ever we really need to focus on the evidence of what works in
closing gaps in pupils’ learning and accelerating their progress.

The Toolkit will therefore be the focus of our next Spotlight article. In the meantime, you
may want to revisit it yourself here.


http://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
http://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

